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Abstract 

Purpose of the study: This study aims to determine the effect of the implementation of the performance assessment of 

the results of social studies with covariates social attitudes in fourth graders in District Jombang. 

Methodology: The research design uses archetypal, the Posttest Only Control Group with covariates social attitudes. 

Main Findings: There is a difference between students' social studies learning outcomes in learning with conventional 

performance appraisal and assessment, there are differences in the learning outcomes of social studies students who take 

conventional performance appraisal and assessment and there is a significant contribution between social attitudes 

towards social studies student learning outcomes of 12.9%. 

Applications of this study: Social studies with covariates social attitudes in fourth graders in District Jombang. 

Novelty/Originality of this study: Based on the above findings it can be concluded that the implementation of the 

performance assessment a f f e c t s  the  s tudent s ’ Social Sciences (IPS)l ea rn in g  achievement both before and after 

control. 

Keywords: Performance Assessment, the Results of Social Studies, Social Attitudes, Science learning, Jombang. 

INTRODUCTION 

Social Sciences (IPS) learning is an educational program that contains loads of value as one of its characteristics, as 

stated by (Raka et al., 2011), that: Social Sciences (IPS) and Humanities are two areas of potential study for the 

development of learning tasks that are rich in values, the characteristics of science that are closely related to human life 

and many discussions about how humans can harmonious relationships with others, the environment and God make  The 

study is very rich in attitudes, values, morals, ethics, and behavior (Rushton, 1982). 

In IPS learning there are some difficulties experienced by students, such as a) students are less able to develop values 

and attitudes in everyday life; B) the teaching of social studies is conducted within a limited time, so it is impossible to 

introduce all the values of human life to the students. This is reinforced as published by Aksit (2007) revealed that: 

Students often feel bored, boredom can arise in addition to the consequences of less understood what exactly IPS, 

learning methodology used often not succeeded in attracting the attention of students, even educators often have no clear 

reference, let alone creativity to create interesting methods to use In teaching boredom can also arise due to the 

assessment material not in accordance with the level of development and context of student life. 

This is in line with the findings of the field, which is related to the learning process of social Studies (Maxwell et al., 

2001). Bergin et al (2012) stated identifiable educators still struggling with the old teaching pattern(conventional) and 

less responsive or even unwilling to know about learning innovations, less skilled educators in creating learning 

conditions that are fun and meaningful, students lose their learning spirit because they consider learning unattractive and 

difficult, And poorly empowered infrastructure, students are accustomed to teaching patterns of educators who are less 

stimulating thinking skills so that students tend to be lazy and less initiative in learning, lack of cooperation between 

school and community, the presentation of materials by educators is less attractive to students, the lack of positive 

emotional ties between Teachers and students like feeling comfortable, open, happy and so forth (Bibou-Nakou et al., 

1999; Sutherland & Oswald, 2005; Wenglinsky, 2002). Guidance of social attitudes can be pursued through education in 

the family, school, and community (Ch, 2006). Moral values, discipline, and social attitudes can begin as early as 

possible in the family through the routine living and religious education. Then proceed in school through humanities 

education, such as Social Sciences Education, Pancasila Moral Education, Indonesian Language Education, and 

Religious Education.  

Formal religious education in schools and informally in the family and community environment will be able to form a 

person's religiosity. This depends on various dimensions, including: (1) ritual involvement, (2) ideological involvement, 

(3) intellectual engagement, (4) spectacular experience, and (5) the practice of religion in daily life (Glock and Stark, 

1963). The higher the level of religiosity of a person will be more formed personality, including self-concept, social 

attitude and intention to behave discipline. The concept of one's self is influenced by the family environment, school 

environment, and community environment. According to Hattie (2014), self-concept is central to all individual 

behaviors, thus self-concept will determine social attitudes and intentions to behave in the discipline. 
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The condition of the learning process in the school environment so far still emphasizes the aspect of knowledge and is 

still far from the hope of learning that is oriented to the actual contextual problems in society. Teachers are always 

required to instill social attitudes in the school environment, which proportionally the material has been integrated into 

the design of learning. While the assessment is still fixed on indoctrination assessment with lecture variation, so very 

little opens opportunities for students to access information more related to the material that is learned, especially the 

material value of students' social attitudes. From the results of IPS material analysis conducted by Kertih (2005) to the 

2004 curriculum showed that 70% contained social knowledge about basic geography and economic concepts, 25% 

historical knowledge, and 5% which contained knowledge of attitude. This indicates that the cultivation of disciplinary 

attitude, the social attitude of the students has not been the attention of instructional activities undertaken by the teacher. 

The implication is that students may be smart about geographic, economic, and historical concepts, but they do not yet 

have adequate understanding and life skills about the awareness of values, students' social attitudes at school, in the 

family and society. 

In the process of learning, meaningfulness lies not only in the assessment used, but also defined as the appropriateness 

between planning, implementation, and evaluation of learning. As expressed in relation to the teaching and learning 

process that the learning objectives, teaching and learning process, and evaluation procedures are related and cannot be 

separated (Purwanto, 2006). This means that the materials and learning methods used depend on the learning objectives, 

and the procedures and types of evaluation used should be linked and refer to the objectives to be achieved. It is also 

mentioned by Subianto (2013) states the learning component of objectives, assessment and evaluation (three anchor 

points) which is a combination or unity. Achievement of learning objectives that have been formulated contains 

cognitive, affective and psychomotor abilities. 

As long as it is mentioned by Gardner & Lambert (1972) there is a weakness in schools that only assess assessing the 

two basic components of human logical-mathematical and verbal-linguistic, while other components are abandoned. 

Assessment in the form of pencil and paper tests that measures the cognitive asphalt of students' learning achievement 

only and does not measure the learning process (Levinson, 2005). The teaching experience of the IPS assessment in high 

school shows that students often cannot achieve due diligence despite being remedied. The conventional appraisal 

system used by teachers does not contribute much to the understanding of students' IPS concepts so that the evaluation 

does not contribute much to the learning process so that it cannot help students in overcoming the difficulties of IPS 

students learning. Therefore, in the learning of IPS, it is necessary to innovate the assessment system in accordance with 

the demands of the quality of education today. 

Assessment in  Education  Unit  Level Curriculum (KTSP), which embraces the principle of a continuous and 

comprehensive assessment to support the effort of self-esteem to learn, cooperate and self-assess (Mansur, 2007; 

Nurhalim, 2010). The appropriate assessment to achieve that goal is class-based assessment (PBK) Namely the 

assessment carried out in an integrated manner in the learning activities (Nahadi et al., 2018; Rustaman, 2004). 

One form of class-based assessment (PBK) is performance assessment (Assessment Performance) which is an 

assessment based on the observer's observation of student activities such as discussion, problem-solving, student 

participation in discussions and other observable activities (Mansur, 2007). Thus, performance appraisals or performance 

assessments are product and process tracking. This means that the results of the work shown in the process of 

implementation of the program are used as a basis for monitoring the progress of achievement of the program 

(Offenberg, 2004). 

There are three main components in the performance assessment, namely performance tasks, performance rubrics, and 

scoring guides. A performance task is a task that contains topics, task standards, job descriptions, and job completion 

conditions. A performance rubric is a rubric that contains the components of ideal performance, and a descriptor of each 

component. The main characteristic of the performance assessment is not only measuring student achievement but 

giving clearer information about the learning process. The performance assessment is suitable for learning with guided 

discovery assessment since the guided discovery of a  series of learning activities that involve maximally the students' 

ability through a  process to search and investigate systematically, critically, logically, analytically to formulate their 

findings confidently (Gulo, 2008). 

In this research will be expressed empirically the effect of performance assessment implementation on IPS learning 

achievement with self-concept covariable in fourth-grade students of SD at Gugus Jombang.  

The purpose of this research is: 

1. To know the difference of   IPS   learning achievement among students who follow the performance assessment with 

students who follow the conventional assessment in fourth-grade students at SD Gugus Jombang.  

2. To know the difference of IPS learning achievement between students who follow the performance assessment with 

students following the conventional assessment after the covariable social attitude is controlled in the fourth-grade o 

the elementary school in Gugus Jombang. 

3. To know the covariable contribution of social attitudes toward student's IPS learning achievement among students 

who follow performance assessment with students following conventional assessment after covariable social attitude 

is controlled in the fourth grade of an elementary school in District Jombang. 



Humanities & Social Sciences Reviews 
 eISSN: 2395-6518, Vol 8, No 1, 2020, pp 432-439 

https://doi.org/10.18510/hssr.2020.8154 

434 |www.hssr.in                                                                                                                                      © Hadiyatno et al. 

METHOD 

The research design used in this research is Posttest Only Control Group Design. This study used an experimental 

method, using an experimental group and control group. In the experimental group the learning assessment was 

conducted using performance assessment, while in the control group, the learning assessment was carried out by 

conventional assessment (Christensen et al., 2011; Dugard & Todman, 1995; Morris, 2008). 

The population in this study was all fourth-grade students of District Jombang in the academic year 2014/2015. The 

sample in this study was conducted without any individual randomization, it was chosen by considering the difficulty of 

changing the already established class. Classes are chosen as they have formed without the intervention of the 

researcher. However, before the research was conducted, the researcher conducted the t-test. The choice of this way also 

has implications on the subject of research so that the possible effects of the subject's circumstances knowing that they 

are involved in the experiment can be reduced so that this study illustrates the effect of the treatment given. 

Based on the characteristic of the population and cannot be done individual randomization, the sampling in this study by 

random sampling technique. To be able to convince the two groups to be sampled did not differ significantly, a pre-test 

was held. The test user has been measured the validity and reliability figures. Concerning group random sampling 

techniques that have been proposed, the selected sample research, the SDN Gudo as an experimental class and SDN 

Gudo as a control class. Overall the total sample in this study was 32 people. 

The variables analyzed in this study are divided into several variables. The variables are as follows. (1) The independent 

variable is the variable that influences or causes the change of the dependent variable. The free variables in this study are 

performance assessment. (2) The dependent variable is a factor that is observed and measured to determine the effect of 

the independent variable. In this study, what is meant by the dependent variable is the output that occurs due to the 

influence of the two independent variables in this study that is learning achievement IPS. (3) The control variable 

(covariable) is the controlled variable. The covariate in this study is social attitudes. 

The instruments prepared before being used to retrieve the research data are first tested. Instruments are made on the 

grid. Instruments made later consulted with experts. Furthermore, the instrument is tested for its validity. The content 

validity test is determined by Gregory (2000).  The mechanism of calculating the validity is as follows: 1) the expert 

judges each instrument; (2) ratings are grouped into less relevant and highly relevant; (3) Expert judgment results are 

tabulated in matrix form; (4) cross-tabulating between two experts; (5) calculate the content validity. Measurement of 

instrument validity of each item in this study used item analysis, which is by correlating the score of each item with the 

total score which is the total score of each item. Determination of the validity of the items in the form of a polytomous 

product-moment correlation formula. The criteria used are to compare the price of proxy with the price table criticism r 

product moment. If the rxy is greater than the rxy table (at 5% significance level), then the test item is said to be valid 

and vice versa. To calculate the validity of the items used excel program. To calculate the validity of the dichotomous 

test items using the Biserial Point correlation formula, this rpbi value is then compared with the R-table value. If rpbi> r 

table then the item is valid and if otherwise means invalid. Instrument reliability test is done internally consistency that is 

to try the instrument once only then the item has been declared valid based on validity test with Alpha Cronbach. 

Questionnaire instrument reliability and rating scale tested with Alpha Cronbach formula (Koyan, 2011a).  For multiple-

choice tests with score 0-1, then to find the reliability can be used KR-20 formula (Koyan, 2011b). 

The difference of test is the ability of the test to distinguish between clever and clever students, meaning that if the test is 

given to students who are classified as more will be answered correctly, whereas if given to students who are classified 

as less intelligent will be more wrongly answered (Koyan, 2011b). 

Before determining the different power of the test first determined upper and lower groups. The way of determining the 

group in this study used 27% of the upper group and 27% of the lower group. To determine the differential power of a 

test in the form of multiple-choice with a score of 0-1 used Johnson index. The Johnson index calculation is based on the 

27% upper group (highest score) and 27% lower (lowest score) score. If "D" is negative, the problem is very bad and 

should be discarded. A good test if it has a D between 0.15-0.20 or more (Koyan, 2011a). 

Whether or not the quality of the test result test results can be seen from the level of difficulty or degree of difficulty 

possessed by each of the test items. Test items are said to be good if the item is not too difficult and also not so easy that 

the test describes the student's ability. Since the scoring rubric is used on a scale of 0-1, the difficulty level of the IPS 

learning result test uses the average difficulty index. The average difficulty index is used as a tool to determine the 

difficulty of test items. 

This average index of difficulty can be calculated by determining the ratio between the number of subjects who 

answered correctly on one test item and the total number of subjects who answered the test (Dantes, 2012). Descriptions 

of IPS learning result data and students' social attitudes based on data tendencies, including mean, median, mode, 

standard deviation, variance, range, maximum score, and minimum score. The distribution of IPS learning result data 

and students' social attitudes are presented in the form of tables and drawing diagrams for each learning model. 

Qualification of IPS learning result data and students' social attitudes, also using univariant analysis. This analysis is 

based on an ideal mean score (Mi) and the ideal standard deviation (SD). For covariance analysis, some requirements of 
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analysis are normality test of data distribution, variance homogeneity test, and linearity test. Normality testing is 

performed to ensure that the sample comes from a normally distributed population, so hypothesis testing can be 

performed. The data normality test is performed on four data groups. 

The first group is the result of IPS learning of students who follow the learning with realistic learning approach on the 

second group IPS subjects are social attitudes of students who follow the learning with realistic learning approach,  the 

third group of  IPS student learning outcomes data in IPS lessons that follow the learning with conventional learning 

model, And the fourth group of social attitudes data of students who follow the learning with conventional learning 

model. 

The normality test in all four data groups used SPSS-PC 17 for Windows Kolmonogov- Smirnov statistical test at a 

significance of 0.05. This test was performed on posttest data, posttest score change to experiment group and control 

group. The homogeneity test of inter-group variance is used to ensure that the difference that occurs in the hypothesis 

test derived from the differences between the groups, not the result of differences that occur within the group (Candiasa, 

2010). The homogeneity test of variance between groups is also intended to show that two or more groups of sample 

data come from populations having the same variance. 

Test homogeneity of variance between groups using Levene's Test of Equality of Error Variance (Candiasa, 2010). This 

test can be done by using SPSS-PC 17 for Windows. Testing criteria: data have the same variance (homogeneous) if the 

obtained significance number is greater than 0.05 and in other cases, the sample variance is not the same (not 

homogeneous). 

Linearity testing is intended to determine the linearity of the relationship between the free variables with the dependent 

variable; also the linearity test is expected to measure the significance level of deviation from the linearity of the 

relationship. If the deviation found is not significant, then the relationship between the independent variable and the 

bound variable is linear. This test can be done by utilizing SPSS- PC 17 for Windows at a 5% significance level with the 

following test criteria. (1) For testing the significance of regression line F-count (regression) value compared with F-

table. If then the regression line means (significant) (2) For the linear test of the regression line the value of F-count 

(matching tuna) is compared with F-table. If then the line regression means (significant). Statistical analysis used to test 

the hypothesis is to use ANAVA, ANAKOVA one way, and regression analysis with the help of SPSS 17.00 for 

windows. 

RESEARCH RESULT AND DISCUSSION 

Descriptive analysis of  IPS  learning achievement of students who follow the learning with performance assessment 

shows that the average score of student achievement that follows the learning with performance assessment is 28.88 

greater than the average achievement of students who follow the learning with the conventional assessment of 21, 80. 

Similarly with the average score of social attitudes of students who follow the learning with a performance assessment 

that is 178.53 greater than the average social attitudes of students who follow the learning with a conventional 

assessment of 164.73. Therefore, it can be concluded that the learning achievement of IPS students who follow the 

learning with the assessment of performance is better than the achievement of IPS learning students who follow the 

learning with the conventional assessment. 

The results of the first hypothesis test have succeeded in rejecting the null hypothesis which states that there is no 

difference in learning achievement of students' IPS between students who follow the learning with realistic IPS and 

students who follow the learning with conventional learning assessment with FA score = 33.858, and p <0,05. From the 

average score of IPS learning achievement of students who follow the performance assessment = 28.88 and the average 

score of learning, achievement IPS students who follow the assessment with conventional assessment = 21.80. So 

overall, the students' IPS learning achievement that follows the performance assessment is higher than the conventional 

assessment. From the results of hypothesis testing suggests that realistic IPS is superior in improving IPS learning 

achievement than conventional assessment. Performance assessment is an IPS learning assessment that has 

characteristics: using contextual problems, using assessments, using student contributions, interaction in the learning 

process,  using relevant learning theories, interrelated, and integrated with other learning topics.  

The results are in line with the research conducted by (Nurdin, 2011) The influence of reading interest, utilization of 

facilities and learning resources on the Learning Achievement IPS integrated SMP Negeri 13 Bandar Lampung. This 

study aims to determine the effectiveness of the use of performance assessment on teaching materials Chemical 

Bonding. The technique of collecting data used is by giving a test in the form of authentic tasks. The authentic tasks are 

Performance tasks with the effectiveness of 56,40%, homework duty with effectiveness 53,00%, reflection with 

effectivity 48,00%, unit of test with effectivity 40,02%  and participation with effectivity 80,50%. The result obtained 

from the quantitative descriptive analysis is that the effectiveness of chemical bond teaching through the use of 

performance assessment is 67.50%. 

Achievement is the result of an activity. While learning is the result obtained in the form of impressions that result in 

changes in the individual that changes in behavior. So learning achievement is the result obtained in the form of 

impressions that result in individual self-change as a result of learning activities. Learning achievement is the result or 
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level of ability that has been achieved by students after attending the teaching and learning process within a certain time 

either in the form of changes in behavior, skills, and knowledge and then will be measured and assessed which then 

manifested in numbers or statements. 

Assessment of continuous assessment performance with a systematic method of gathering information or data on student 

work results in a certain period. The performance approach allows the students to be more involved, and the students 

themselves can easily control the extent of their capability development. So students will be able to do the self- 

assessment. The skill of discovering its advantages and disadvantages, as well as the ability to use these advantages in 

overcoming their weaknesses is important basic modalities in the learning process. 

The conventional assessment is a measuring instrument assigned to the individual to obtain the expected answers either 

in writing or orally or in action. The test produces a number that can be used to group, rate, or something for the person 

taking the test. Such an assessment is considered not able to measure the true student's ability because it focuses on only 

a few aspects; So it does not allow students to show their abilities and advantages. The above description shows that 

there are differences in characteristics in the performance assessment conventionally located in the procedure/assessment 

step. By collecting the work of students at a certain time, the teacher will know the extent to which the developments of 

writing their students are authentic. So it is believed there are differences in learning achievement between students who 

follow the performance assessment with students who follow the conventional assessment. 

Secondly,  after the covariable social attitudes are controlled, there is a difference in IPS learning achievement between 

students who follow the performance assessment with students following the conventional assessment. The results of the 

second hypothesis test have successfully rejected the null hypothesis which states after the covariable social attitudes are 

controlled, there is no difference in learning achievement of IPS between students who follow the performance 

assessment with students following the conventional assessment. This is shown by looking at the price of F count of 

12.817> F table = 4.00 significance value smaller than 0.05 which is 0.000. This means that the null hypothesis (H0) is 

rejected and hypothesis 1 (H1) states that “after the covariable, social attitudes are controlled, there is a difference in the 

learning achievement of IPS between students who follow the performance assessment with students following the 

conventional assessment", accepted. 

Based on the results of data analysis and the results of previous studies, it is evident that there is an interaction effect 

between the assessment of learning and social attitudes toward IPS learning achievement. IPS learning achievement is 

influenced by many factors, both internal and external factors. Internal factors are factors that come from within the self-

individual, one of which is the ability of students. The student ability factor is very influential in the achievement of 

learning achieved. As Clark points out that student achievement in school is 70% influenced by students' ability and 30% 

is influenced by the environment (McClelland et al., 1976). 

Djamarah & Zain (2006) state that "learning achievement is the result of an activity that has been done, created, both 

individually and in groups". Student achievement can be influenced by various factors that include internal factors and 

external factors that are interconnected with each other. External factors are more focused on the ability or way the 

teacher in presenting the material to students. Meanwhile, the internal factor in question is a social attitude. Social 

attitude is an attitude that the object is the social life of individuals both within the group and outside the group. In social 

life, every individual will recognize the various characteristics of social life, whether various social institutions, various 

rules in writing or unwritten, the social values that exist in the community as well as various types of people. This social 

life can be obtained from the learning process, both in schools, through the mass media, interactions within the 

community and the family. Through the process of recognition of social attitudes will form a process of confidence to 

evaluate the object of the attitude? From established beliefs and evaluated later will form a readiness to respond to other 

people and a wider life. Thus it can be said that social attitude is the readiness to respond, to react to social life. 

Social attitudes can affect learning achievement between students who follow performance assessments with students 

following the conventional assessment. That is after held the control of social attitudes allegedly there are differences in 

learning achievement IPS between students who follow the assessment of performance with students who follow 

conventional assessment. Third, there is a contribution to social attitudes toward students' IPS learning achievement. The 

social attitudes in this study contributed positively to the students' learning achievement, although they were still 

influenced by other factors such as the state of the student during the test and the assessment used by the teacher. 

Contribution of social attitude co-variable to student learning achievement IPS, shown by seeing price R-count equal to 

0,396 bigger than r table (0,215). The harmony of r2 is 0.129 which means 12, 9% change in IPS learning achievement 

can be explained by social attitude. Thus, social attitudes do contribute positively to students' IPS learning achievement. 

This finding is also supported by Dwipawati, Dantes, & Widiartini (2019) entitled The Effect of Learning Model 

Problem Based Learning (PBL) and Cooperative Jigsaw Type Towards Motivation and Learning Results of IPS Students 

Grade VIII SMP Negeri 2 Ubud. The results showed that: (1) The ability of writing students who attended a higher-

performing learning-based learning was higher than that of students following conventional assessment-based learning, 

(F-count = 10,046: <α = 0.05); (2) There is an interaction effect between the types of assessment and verbal talent on 

writing ability in students of SMP Negeri 2 Ubud, (FAB = 58.479: <(α = 0,05); (3) In students who have high verbal 

talent, Which follow the learning-based assessment of performance is higher than students who follow conventional 
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assessment-based learning, (Q- count = 10,528 <(α = 0,05); (4) In students who have low verbal talent, the ability to 

write students who follow learning-based The conventional assessment is higher than that of students following 

performance-based performance assessment (Q = = 389 <(α = 0.05). Therefore, it is advisable to apply a performance 

assessment taking into account the verbal talents. 

Many previous analyses and studies discuss the Performance Assessment In Social Science Learning, there are (J. 

Gardner, 2012; Glatthorn et al., 1998; Mahendra, 2016; Pellegrino et al., 2014). Differences in learning achievement in 

each student are influenced by many factors, one of which is the suitability between the student's condition is this is the 

social attitude of students with the assessment of learning applied by the teacher. Differences in social attitudes that exist 

in students affect the way of learning. If the assessment of learning applied is not in accordance with the ability of 

students, then the learning achievement becomes low, and vice versa. 

Social attitudes that are not brought from birth, but can be learned and formed during the development of one's life that 

takes place through social interaction both in groups and outside the group in connection with a particular object. 

Because social attitudes are not brought about at birth and can be learned, say that affect social attitudes are internal 

factors (within) and external factors (environmental factors). Internal factors are factors that affect the social attitudes of 

the human itself, such as interest and talent. Extensive factors are factors that affect social attitudes that come from 

outside the person itself, such as the influence of the family environment, community environment, and guidance from 

teachers. The studies related to social attitudes can be found at (Dovidio, Gaertner, & Saguy, 2009; Ferguson, 1939; 

Robinson & Shaver, 1973; Saucier, 2000; Thurstone, 1931). 

Learning activities are done deliberately and consciously, can increase knowledge and skills and change the habits that 

mean the change is good and beneficial to students and in line with expectations for obtaining something new, better 

than ever. Thus it can be concluded that the characteristics of learning achievement are that students experience positive 

behavioral changes, abilities, and experience in the learning process. 

Achievement is the result obtained from activity. While learning is the result obtained in the form of impressions that 

result in changes in the self-individual behavior changes. So the achievement of learning is the result obtained in the 

form of impressions that result in individual self-change as a result of activity aktiIVtas. Learning achievement is the 

result or level of ability that has been achieved by students after attending the teaching and learning process within a 

certain time either in the form of changes in behavior, skills, and knowledge and then will be measured and assessed 

which then manifested in numbers or statements. Learning achievement is influenced by factors that originate from 

within students as individuals in the form of efforts to achieve success in learning. In addition, the achievement is also 

influenced by factors that originate from outside students such as students' learning environment. Based on the above 

description, it is believed that social attitudes affect student achievement. This result in line with the previous research of 

(Azizah et al., 2019; Faizah, 2018; Haridi, 2018; Rahayu et al., 2018; Rodli et al., 2019; Wajdi, 2017) 

CONCLUSION 

Based on the results of hypothesis testing and discussion, it can be concluded as follows. Firstly, there is a difference in 

IPS learning achievement between students who follow the performance assessment with students following the 

conventional assessment. The students' IPS learning achievement that follows the performance assessment is higher than 

the student achievement that follows the conventional assessment. Qualification of IPS learning achievement of students 

who follow the performance assessment is in the very high category, while student achievement that follows 

conventional assessment is in the high category. 

Secondly, there is a difference in IPS learning achievement between students who follow the performance assessment 

with students following the conventional assessment after the covariable spatial ability is controlled. 

SUGGESTION 

there is a contribution of spatial ability to student's IPS learning achievement. Based on the above findings it can be 

concluded that the implementation of the performance assessment affects the students' IPS learning achievement both 

before and after control. 

LIMITATION AND STUDY FORWARD 

This research is limited to one case that occurred in the fourth graders in District Jombang. DueThere is a difference 

between students' social studies learning outcomes in learning with conventional performance appraisal and assessment, 

there are differences in the learning outcomes of social studies students who take conventional performance appraisal 

and assessment and there is a significant contribution between social attitudes towards social studies student learning 

outcomes. 

IMPLICATION 

DueThere is a difference between students' social studies learning outcomes in learning with conventional performance 

appraisal and assessment, This research will contribute to the knowledge of to determine the effect of the 

implementation of the performance assessment of the results of social studies with covariates social attitudes. 



Humanities & Social Sciences Reviews 
 eISSN: 2395-6518, Vol 8, No 1, 2020, pp 432-439 

https://doi.org/10.18510/hssr.2020.8154 

438 |www.hssr.in                                                                                                                                      © Hadiyatno et al. 

ACKNOWLEDGMENT 

The author expresses his gratitude for the support of all parties so that the implementation of this research will 

subsequently become an article that has been made. Thank you to FKDP (Forum Komunikasi Dosen Peneliti), especially 

for Universitas Indraprasta PGRI and STAI Miftahul Ula Nganjuk for the support of research that has been given. Thank 

you to the institutions that have allowed the research to be carried out and also to the farmers who are partners in 

implementing the research machine's engineered products and thanks to the editorial board of the HSSR journal along 

with reviewers who have provided input and suggestions for the articles made. 

REFERENCES 

1. Aksit, N. (2007). Educational reform in Turkey. International Journal of Educational Development, 27(2), 

129–137. https://doi.org/10.1016/j.ijedudev.2006.07.011 

2. Azizah, S., Wajdi, M. B. N., Farida, U., Junus, D., Harianti, I., Chusna, S. N. L., & Zuono, T. T. (2019). Blog 

Implications as Learning Media in Improving Learning Achievement of Students. Journal of Physics: 

Conference Series, 1175(1), 12260. https://doi.org/10.1088/1742-6596/1175/1/012260 

3. Bergin, J., Eckstein, J., Volter, M., Sipos, M., Wallingford, E., Marquardt, K., Chandler, J., Sharp, H., & 

Manns, M. L. (2012). Pedagogical patterns: advice for educators. Joseph Bergin Software Tools. 

4. Bibou-Nakou, I., Stogiannidou, A., & Kiosseoglou, G. (1999). The relation between teacher burnout and 

teachers’ attributions and practices regarding school behaviour problems. School Psychology International, 

20(2), 209–217. ttps://doi.org/10.1177/0143034399020002004 

5. Candiasa, I. M. (2010). Statistik Univariat dan Bivariat Disertai Aplikasi SPSS. Singaraja: Unit Penerbitan 

Universitas Pendidikan Ganesha. 

6. Ch, A. H. (2006). Effect of guidance services on study attitudes, study habits and academic achievement of 

secondary school students. Bulletin of Education & Research, 28(1), 35–45. 

7. Christensen, L. B., Johnson, B., Turner, L. A., & Christensen, L. B. (2011). Research methods, design, and 

analysis. 

8. Dantes, N. (2012). Metodelogi penelitian. Yogyakarta: CV Andi Offset. 

9. Djamarah, S. B., & Zain, A. (2006). Strategi belajar mengajar. Jakarta: Rineka Cipta. 

10. Dovidio, J. F., Gaertner, S. L., & Saguy, T. (2009). Commonality and the complexity of “we”: Social attitudes 

and social change. Personality and Social Psychology Review, 13(1), 3–20. 

https://doi.org/10.1177/1088868308326751 

11. Dugard, P., & Todman, J. (1995). Analysis of pre‐test‐post‐test control group designs in educational research. 

Educational Psychology, 15(2), 181–198. https://doi.org/10.1080/0144341950150207 

12. Dwipawati, N. M. G., Dantes, D. R. N., & Widiartini, D. R. N. I. K. (2019). Pengaruh Model Pembelajaran 

Problem Based Learning (Pbl) Dan Kooperatif Tipe Jigsaw Terhadap Motivasi Dan Hasil Belajar Ips Siswa 

Kelas Viii Smp Negeri 2 Ubud. Jurnal Penelitian Dan Evaluasi Pendidikan Indonesia, 7(2), 55–66. 

13. Faizah, K. (2018). Peningkatan Kinerja Siswa Dalam Pembelajaran Ipa Dengan Model Pembelajaran Inquiry Di 

Mi Tarbiyatus Shibyan Kembiritan Genteng Banyuwangi. Ar-Risalah: Media Keislaman, Pendidikan Dan 

Hukum Islam, 15(2), 134–145. http://ejournal.iaiibrahimy.ac.id/index.php/arrisalah/article/view/149 

14. Ferguson, L. W. (1939). Primary social attitudes. The Journal of Psychology, 8(2), 217–223. 

https://doi.org/10.1080/00223980.1939.9917660 

15. Gardner, J. (2012). Assessment and learning. Sage. 

16. Gardner, R. C., & Lambert, W. E. (1972). Attitudes and Motivation in Second-Language Learning. 

17. Glatthorn, A. A., Bragaw, D., Dawkins, K., & Parker, J. (1998). Performance Assessment and Standards-Based 

Curricula: The Achievement Cycle. ERIC. 

18. Gulo, W. (2008). Strategi Belajar Mengajar (Cover Baru). Grasindo. 

19. Haridi, H. (2018). Penerapan Student Team Achievement Division (Stad) Untuk Meningkatkan Prestasi Belajar 

Matematika Siswa Man 2 BanyuwangI. Ar-Risalah: Media Keislaman, Pendidikan Dan Hukum Islam, 16(1), 

127–144. http://ejournal.iaiibrahimy.ac.id/index.php/arrisalah/article/view/148 

20. Hattie, J. (2014). Self-concept. Psychology Press. https://doi.org/10.4324/9781315802183 

21. Kertih, W. (2005). Analisis Kurikulum IPS dan PPKn Sekolah Dasar. Laporan Penelitian. 

22. Koyan, I. W. (2011a). Asesmen dalam pendidikan. Singaraja: Undiksha. 

23. Koyan, I. W. (2011b). Langkah-langkah Mengkontruksi Tes dan Non Tes. Buku Ajar.(Tidak Diterbitkan) 

Singaraja: UNDIKSHA. 

24. Levinson, R. (2005). Teaching science. Routledge. https://doi.org/10.4324/9780203990377 

25. Mahendra, I. (2016). Contextual learning approach and performance assessment in mathematics learning. 

International Research Journal of Management, IT & Social Sciences, 3(3), 7–15. 

https://doi.org/10.21744/irjmis.v3i3.88 

26. Mansur, M. (2007). KTSP: Pembelajaran Berbasis Kompetensi dan Kontekstual, Jakarta: PT. Bumi. 

27. Maxwell, N. L., Bellisimo, Y., & Mergendoller, J. (2001). Problem-based learning: Modifying the medical 

school model for teaching high school economics. The Social Studies, 92(2), 73–78. 

https://doi.org/10.1080/00377990109603981 

https://doi.org/10.1016/j.ijedudev.2006.07.011
https://doi.org/10.1088/1742-6596/1175/1/012260
https://doi.org/10.1177/0143034399020002004
https://doi.org/10.1177/1088868308326751
https://doi.org/10.1080/0144341950150207
https://doi.org/10.1080/00223980.1939.9917660
https://doi.org/10.4324/9781315802183
https://doi.org/10.4324/9780203990377
https://doi.org/10.21744/irjmis.v3i3.88
https://doi.org/10.1080/00377990109603981


Humanities & Social Sciences Reviews 
 eISSN: 2395-6518, Vol 8, No 1, 2020, pp 432-439 

https://doi.org/10.18510/hssr.2020.8154 

439 |www.hssr.in                                                                                                                                      © Hadiyatno et al. 

28. McClelland, D. C., Atkinson, J. W., Clark, R. A., & Lowell, E. L. (1976). The achievement motive. 

29. Morris, S. B. (2008). Estimating effect sizes from pretest-posttest-control group designs. Organizational 

Research Methods, 11(2), 364–386. https://doi.org/10.1177/1094428106291059 

30. Nahadi, N., Siswaningsih, W., & Fadilla, S. (2018). The Development Of Class-Based Assessment To Measure 

Student Critical Thinking On Chemical Learning Using The Contextual Teaching And Learning Model. 

Indonesian Journal of Learning and Instruction, 1(1). https://doi.org/10.25134/ijli.v1i1.1278 

31. Nurdin, N. (2011). Pengaruh Minat Baca, Pemanfaatan Fasilitas dan Sumber Belajar terhadap Prestasi Belajar 

IPS Terpadu SMP Negeri 13 Bandar Lampung. Jurnal Ekonomi Dan Pendidikan, 8(1). 

https://doi.org/10.21831/jep.v8i1.710 

32. Nurhalim, M. (2010). Mengembangkan Format Penilaian Komprehensif dalam Pengembangan KTSP. 

INSANIA: Jurnal Pemikiran Alternatif Kependidikan, 15(3), 414–429. 

33. Offenberg, R. M. (2004). Inferring adequate yearly progress of schools from student achievement in highly 

mobile communities. Journal of Education for Students Placed at Risk, 9(4), 337–355. 

https://doi.org/10.1207/s15327671espr0904_2 

34. Pellegrino, J. W., Wilson, M. R., Koenig, J. A., & Beatty, A. S. (2014). Developing Assessments for the Next 

Generation Science Standards. ERIC. 

35. Purwanto, N. (2006). Psikologi Pendidikan. PT Remaja Rosdakarya. 

36. Rahayu, S., Ulfatin, N., Wiyono, B. B., Imron, A., & Wajdi, M. B. N. (2018). The Professional Competency 

Teachers Mediate the Influence of Teacher Innovation and Emotional Intelligence on School Security. Journal 

of Social Studies Education ResearchResearch, 9(2), 210–227. 

37. Raka, G., Mulyana, Y., Markam, S. S., Semiawan, C. R., Hasan, S. H., Bastaman, H. D., & Nurachman, N. 

(2011). Pendidikan karakter di sekolah: Dari gagasan ke tindakan. Jakarta: PT Gramedia. 

38. Robinson, J. P., & Shaver, P. R. (1973). Measures of social psychological attitudes. 

39. Rodli, A. F., Prasnowo, A., Wajdi, M. B. N., & Sajiyo, S. (2019). Building a Culture of Learning to Accelerate 

the Advancement of Higher Learning. International Conference on Religion and Public Civilization (ICRPC 

2018). https://doi.org/10.2991/icrpc-18.2019.5 

40. Rushton, J. P. (1982). Altruism and society: A social learning perspective. Ethics, 92(3), 425–446. 

https://doi.org/10.1086/292353 

41. Rustaman, N. Y. (2004). Penilaian berbasis kelas. Makalah. Disajikan Dalam Seminar/Lokakarya Di FPMIPA 

IKIP Negeri Singaraja. Program Pascasarjana & FPMIPA Universitas Pendidikan Indonesia. Singaraja, 4. 

42. Saucier, G. (2000). Isms and the structure of social attitudes. Journal of Personality and Social Psychology, 

78(2), 366. https://doi.org/10.1037/0022-3514.78.2.366 

43. Subianto, J. (2013). Peran keluarga, sekolah, dan masyarakat dalam pembentukan karakter berkualitas. 

Edukasia: Jurnal Penelitian Pendidikan Islam, 8(2). https://doi.org/10.21043/edukasia.v8i2.757 

44. Sutherland, K. S., & Oswald, D. P. (2005). The relationship between teacher and student behavior in classrooms 

for students with emotional and behavioral disorders: Transactional processes. Journal of Child and Family 

Studies, 14(1), 1. https://doi.org/10.1007/s10826-005-1106-z 

45. Thurstone, L. L. (1931). The measurement of social attitudes. The Journal of Abnormal and Social Psychology, 

26(3), 249. https://doi.org/10.1037/h0070363 

46. Wajdi, M. (2017). Lesson Study To Improve Quality Of Learning. https://doi.org/10.31227/osf.io/xjdeh 

47. Wenglinsky, H. (2002). The link between teacher classroom practices and student academic performance. 

Education Policy Analysis Archives, 10, 12. https://doi.org/10.14507/epaa.v10n12.2002 

 

 

 

 

https://doi.org/10.1177/1094428106291059
https://doi.org/10.25134/ijli.v1i1.1278
https://doi.org/10.21831/jep.v8i1.710
https://doi.org/10.1207/s15327671espr0904_2
https://doi.org/10.2991/icrpc-18.2019.5
https://doi.org/10.1086/292353
https://doi.org/10.1037/0022-3514.78.2.366
https://doi.org/10.21043/edukasia.v8i2.757
https://doi.org/10.1007/s10826-005-1106-z
https://doi.org/10.1037/h0070363
https://doi.org/10.31227/osf.io/xjdeh
https://doi.org/10.14507/epaa.v10n12.2002

