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Abstract

Purpose of the Study: This study examines the correlation between metacognitive awareness, listening self-efficacy,
and listening comprehension achievement of Islamic secondary school students in Indonesia.

Methodology: To obtain the data on students’ metacognitive awareness, Metacognitive Awareness Listening
Questionnaire (MALQ) and Metacognitive Awareness Inventory (MAI) was used. Data on students’ self-efficacy was
gained using the simplified version of Rahimi and Abedini’s (2009) self-efficacy questionnaire (SEQ), The Morgan-
Jinks Student Efficacy Scale (MSES), and Motivated Strategies for Learning Questionnaire (MSLQ). Meanwhile,
students’ listening comprehension achievement was measured using the TOEFL Junior Test from Educational Testing
Service. A total of 264 learners involved in this study.

Main Findings: The result of correlational analysis using Kendall Tau-b formula revealed that 1) there was no
significant contribution of learners’ metacognitive awareness toward their listening comprehension achievement, 2)
students’ listening self-efficacy has a very low correlation with their listening comprehension achievement, and 3)
simultaneously, students” metacognitive awareness and their self-efficacy showed a very low reciprocal relationship with
their listening comprehension.

Applications of the study: This study is relevant to senior secondary education in the Indonesian context in which
English is the first foreign language. More specifically, it is relevant to schools whose students are multilingual and
come from different backgrounds both economically and geographically.

Novelty/Originality of this study: Unlike other studies in a similar context that measures the general English academic
achievement, this study focuses on a specific skill, listening comprehension. In addition, it uses two variables
(metacognitive awareness and self-efficacy) outright as the predictors of students’ listening comprehension achievement.

Keywords: Metacognitive Awareness, Listening Self-efficacy, Listening Comprehension Achievement, Listening Test,
Individuals’ Belief,

INTRODUCTION

Listening proficiency in English is one of the fundamental determinants of an individual’s academic success (Demir
2017), and a great number of English foreign language (EFL) learners oftentimes face distress in acquiring it. This fact
frequently leads EFL learners to feel anxious when they are faced with a listening course. It is indeed highly anxiety-
provoking for EFL learners if it is incomprehensible.

Listening comprehension instruction at school and university, which tends to focus on finishing the tasks instead of
developing listening skills, might affect learners’ listening self-efficacy and their ways to enhance their listening skills.
Over the distinctive setting of learning, it has been discovered that students will in general discover listening is more
troublesome than other second or unknown dialect abilities. They will also feel that listening turns into the most
troublesome aptitude to increase (Goh, 2000). This negative conviction may emerge from the concept that listening is an
inactive aptitude over which students have no control in fathoming it, it is conceivably strengthened by the sort of
listening instruction the learners have been presented to both at school and at college (Simasngyaporn, 2016).

A preliminary study conducted by the researchers with a number of secondary school students in the Kediri district in
Indonesia indicated that students’ self-efficacy and their metacognition or learning strategies might contribute to their
listening comprehension development. A number of students encountered several adversities in listening class. The
issues range from the students’ limited vocabulary, limited background knowledge, to confidence. Learners feel that a
task they faced is either unfamiliar or too difficult for them. This anxiety might be strengthened by the wrong
assumption that they have to grasp each word they listen to. In contrast, some students who have high self-efficacy
believed that they could conquer any listening test. They believed in their knowledge and their own listening strategy
that they have learned, and they were capable to develop their listening skill development. As a result, they enjoyed and
made their pleasant atmosphere when they faced listening activity.

Self-efficacy is often being a superior indicator of accomplishment, including in listening proficiency, compared to prior
accomplishments, skills, or knowledge. It is a person’s perception, beliefs, and evaluation of performances and
capability to carry out the specific task. According to Bandura (1997, as cited in Mills, Pajares & Herron (2006), self-
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efficacy is individuals’ belief about their capability to arrange and execute a task and to power over their musings,
emotions, and activities required to produce given attainments. It is not dependent on one’s abilities but instead on what
one’s beliefs, and may be accomplished with one’s personal skill set. A person's degree of self- efficacy is thought to
identify with the person's selection of exercises, exertion and determination in those activities (Kazemi
Khodabandehlou, and Jahandar, 2013). Self-efficacy provides an essential stimulant to discover and explore strategies
and methods in listening class, so in order to raise students’ intended skills, they can improve their self-efficacy and self-
confidence level.

Aside from the self-efficacy level, students’ strategies used in acquiring the information they heard also play a
significant role in developing their ideas and understanding when the listening section takes place. The strategies used in
listening practice are called metacognition. Metacognition deals with mental processes, procedures of control, and
adjustment of the language acquisition mechanism. Furthermore, students’ strategies and methods they apply in learning,
acquiring, and organizing knowledge influence their process to succeed in comprehending language skills (Rahimi &
Abedi, 2009; Cera, Mancini, and Antonietti, 2013). In other words, metacognitive strategy awareness is essential in
managing EFL learners organizing a specific learning task. This metacognitive awareness helps students to take the test
easier and less problematic, which in turn they can comprehend the language skill and proficiency better.

A number of researchers (Li, 2013; Rahimirad & Zare-ee, 2015) assert that listening strategy, metacognitive strategy
awareness, can be used to help students to predict the listening task and stimulate students’ pre-assumption in catching
up the knowledge and information they needed, so they are able to select and make an appropriate strategy to complete
the tasks and give a meaning to what they listened to. Alwan, Asassfeh, and Shboul (2013) state that different listening
metacognitive strategies used have a different contribution to the students’ listening comprehension achievement
process. In order to manage their performance and ability, students tend to get more focused on the difficulties that they
faced in comprehending the language skill. Their satisfaction level of task result has a straight line with the
metacognitive strategy awareness level that affects students’ performance and interpretation. Eded (2017) states that
students are able to develop metacognitive listening awareness on their own to a certain stage and it will rise higher if
they are faced with a systematic metacognitive listening task and instruction.

Studies on metacognitive awareness, self-efficacy, and listening comprehension achievement have been conducted by
previous researchers (Tabrizi and Saedi, 2015; Rahimi and Abedi, 2014; Travakoli, Shahraki, and Rezazadeh, 2012; Goh
and Hu, 2013). A study conducted by Tabrizi and Saedi (2015) involving 90 female learners of intermediate level of
EFL learners at the Iran Language Institute revealed that learners’ listening self-efficacy correlate positively to their
listening autonomy and listening comprehension. In addition, Rahimi and Abedi’s (2014) study investigating the
interface of Iranian EFL learners’ listening self-efficacy and the metacognitive awareness revealed that both variables
positively correlated to each other. A similar result was pointed out by Travakoli, Shahraki, and Rezazadeh’s (2012)
study involving 66 Iranian intermediate and advanced-level students. The study yielded that the students’ metacognitive
awareness was positively correlated with their IELTS listening test scores. Another study involving 113 ESL Chinese
learners conducted by Goh and Hu (2013) revealed that learners” metacognitive awareness scores have a meaningful
positive link with their listening accomplishment.

Taking into account the aforementioned previous studies and given the cultural setting where the studies were
conducted, the researchers investigated whether or not self-efficacy and metacognitive awareness contribute positively
toward students’ listening comprehension achievement in the Indonesia context. This study is essential in order to
support and complete the findings of previous research. This is in line with Li’s (2013) notion asserting that the study
should be replicated and expanded with more different groups of learners and wider participants and variables.
Furthermore, Kaya (2017) suggests further research to extend the study in order to identify whether metacognition and
self-efficacy could improve listening performance.

LITERATURE REVIEW
Metacognitive Awareness

The term ‘metacognition’ was foremost introduced by John Flavel, an American psychologist in 1978 (Goudarzi &
Ghoonsooly, 2014). A number of researchers (Hennesy, 1999; Kuhn & Dean, 2004, and Martinez, 2006), who worked in
the field of cognitive psychology defined metacognition as the way of people’s thinking to monitor and control their
learning processes and activities which become effective tools for helping them organize and regulate their method in
attacking the problems. Metacognition helps people enable their thinking to build a particular strategy used in solving a
problem then retrieving a similar strategy in a new context of learning or problem (Kuhn & Dean, 2004).

According to Schunk (2012), metacognition is composed of two aspects of related competencies namely understanding
the potency and how to use the potency. Understanding potency means that people should know their ability, strategy,
and their needs to perform in a task given. This kind of aspect covers developing information, finding the main idea,
using trial and error, organizing the materials, etc. Meanwhile, understanding how to use potency refers to people's
awareness to know how and when their potency and strategy are used to obviously ensure they can perform perfectly in
the tasks. This activity covers checking the understanding of the materials, predicting the learning result, planning and
revising the tasks, and managing time. In other words, metacognition is a key tool to think critically which defined as
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people’s awareness and control over their own thinking involving high order active thinking processes to be successful
in language learning (Schraw, 1998; Kuhn as cited in Schunk, 2012). According to Vandergrift et al., (2006), five
components influencing metacognitive strategy include individual knowledge, planning and evaluation, mental
interpretation, problem-solving, and directed attention.

Metacognitive strategies connect the way people think about the learning process, planning, monitoring, and self-
evaluation and regulation after completing the learning activity, so the goal of teaching and learning process can be
reached (Alwan, Asassfeh, and Al-Shboul, 2013). Metacognitive strategies become one of the essential strategies that
learners should know as they help them to enhance their listening as well as reading comprehension skill (Safitri, 2016).

Self-efficacy

Self-efficacy refers to individuals’ beliefs in ones’ own ability to accomplish something successfully. Pintrich and
Schunk (2002) believed that self-efficacy is different from self-concept in which it depicts a more general conviction
about capability. Self-efficacy focuses on particular and situational judgments of capabilities much more than self-
concept. According to Bandura (1994), self-efficacy determines how people feel, think, propel, and comport themselves.
A high sense of self-efficacy will improve people's performance and personal being in a number of ways which means
that individuals with high beliefs in their capacity to accomplish a difficult task as challenged to be mastered rather than
as threats to be kept it at the distance. It is a common presumption that people who have a high level of self-efficacy will
get better achievements and performance than those with a lower level of self-efficacy beliefs. Self-efficacy is the basis
of self-confidence and motivation and it plays an efficacious role in establishing the individuals’ decision making, the
attempt they will devote to the challenge and the level of anxiety or confidence they will bring to the task at hand.
Students’ sense of self-efficacy affects their academic performance. Students with a high sense of academic self-efficacy
have been proven to lead to a higher level of accomplishment and success, and undertake challenging tasks willingly
with demonstrating low anxiety level (Mills, Pajares and Herron, 2006).

According to Bandura (1994), a personal belief of self-efficacy is created through four primary sources of impact;
mastery experiences, vicarious experiences, social persuasion, and psychological states. Mastery experiences are the
most influential of the other sources and are the most powerful method to build a sense of efficacy (Bandura, 1994, p. 2).
When someone beliefs they can accomplish something previously, she could be expected to have a strong sense of
efficacy and put forthcoming effort in the same area to create positive feedback, and vice versa. Vicarious experience a
situation when individuals learn that they have the capability to perform and execute a specific task by observing the
other success on a similar task that they want to acquire. ‘Seeing other people succeed or fail in a task can either raise or
lower an individual’s self-efficacy in his/her own capabilities’ (Dodds, 2011, p. 21). The competent models transmit
knowledge and teach one effective skill and strategies to manage his/her demand (Bandura, 1994).

The third factor that might affect one’s efficacy is social persuasion, a lesser source of self-efficacy. People are likely to
mobilize greater efforts and sustain them. They would exert effort in tasks more than those who have self-doubt
(Bandura, 1994). In this case, people are persuaded verbally. Someone who persuades them needs to have high
credibility in the field or subject that the others want to acquire. The most relevant form of verbal persuasion in the
educational realm is in the form of feedback. Simasangyaporn (2016) argues that the feedback provided by the teacher
contributes a greater sense of self-efficacy. The last affecting factor of one’s efficacy, according to Bandura (1994), is
psychological states, i.e., how individuals are influenced by their stress reactions and tension in their performance.
People who have a high sense of efficacy tend to view their states as an energizing facilitator of performance. In other
words, people who have high self-efficacy may consider their self-arousal states as a sign to prepare themselves for what
they will encounter in the next.

Listening Comprehension

Listening comprehension is a complicated problem-solving activity that involves a lot of processes (Byrnes, 1984, as
cited in Osada, 2004); recognizing and perceiving sounds, comprehending words and grammatical structures,
interpreting stress and intonations, and interpreting all based on the context of the utterances immediately. To
comprehend the spoken message, it has to involve receptive, constructive, and interpretive cognitive aspects. Brown
(2001) states listening is an activity that takes efforts than hearing in which hearing is a psychological process involving
vibration voice in-ear and the firing of audio electro-chemical impulses from the ear to the central auditory system. On
the other hand, listening requires greater attention to and making sense of what we hear.

As a complex activity, in the listening process, learners do not merely receive the sounds and transmit to the brain but
also need strategies. They should turn the complex listening activity into the effective one to make it easy to comprehend
the context and meaning. Anderson and Lynch (2003) state that effective listening in face-to-face conversation
incriminates a multiplicity of skills which comprise four steps: 1) the spoken signals have to be recognized from the
midst of surrounding sound, which requires the listeners’ ability to identify, as Nunan (1991) asserted, how many the
speakers, how quickly they speak, and what types of accent they have, 2) the speech has to be fragmented into units as
known words, 3) the sentence structure of the utterances has to be grasped and the speaker’s intended meaning has to be
understood, and 4) linguistic knowledge has to be applied to formulate a right and proper reaction to what has been said.
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RESEARCH METHOD
Research Design and Participants

In conducting this study, correlational design was applied. It was intended to determine and measure the link between
students’ metacognitive awareness, listening self-efficacy, and listening comprehension achievement using the degree of
correlation namely the correlation coefficient. It was conducted at one of State Islamic Secondary Schools in East Java,
Indonesia, involving 264 students as the participants (82 males and 182 females) aged between 15 to 17 years old. Most
of the students are multilingual, speaking Javanese as their mother tongue and Indonesian (or Bahasa Indonesia) as their
second language. English is the main foreign language they are learning. They come from rural and urban areas with
different socioeconomic backgrounds: low, middle, and high.

Research Instruments

To obtain the data on the students’ listening metacognitive awareness, a closed-ended questionnaire was used. The
questionnaire was adopted and adapted from the Metacognitive Awareness Listening Questionnaire or MALQ
(\VVandergrift, et. al., 2006) and Metacognitive Awareness Inventory or MAI (Schraw, & Dennison, 1994). Before being
used, the questionnaire was piloted to find out its validity and reliability. The pilot study revealed that the Cronbach
Alpha value was 0.793, indicating that the instrument was acceptable and reliable to test the metacognitive awareness of
students. The questionnaire comprised 25 items and was developed based on five sources of metacognitive awareness,
that is planning or evaluation (8 items), directed attention (7 items), personal knowledge (4 items), mental translation (2
items), and problem-solving (4 items).

In gaining the data on students’ listening self-efficacy, the researchers utilized a close-ended questionnaire. The
questionnaire was adapted from Children’s Perceived Academic Self-efficacy subscale from The Morgan-Jinks Student
Efficacy Scale or MJSES (Jinks & Morgan, 1999), Self-efficacy subscale from the Motivated Strategies for Learning
Questionnaire or MSLQ (Pinrtrich and De Groot, 1990), and Rahimi and Abedini’s (2009) self-efficacy questionnaire
(SEQ). It was piloted to check the validity and reliability before being distributed to the research participants. The
reliability of the questionnaire was very good as indicated by the Cronbach Alpha value 0.811. In total, the questionnaire
consisted of 25 items which comprised four main sources of self-efficacy influence; mastery experiences (10 items),
vicarious experiences (6 items), social persuasion (5 items), and psychological states (4 items). Both the metacognitive
awareness questionnaire and the listening efficacy questionnaire were in the form of a four-point Likert-scale ranging
from 1 (strongly disagree) to 4 (strongly agree).

To measure the participants’ listening comprehension achievement, a multiple-choice listening test consisting of 29
items was employed. The test was adapted from Listening Comprehension Section test from TOEFL Junior Test from
ETS (Educational Testing Service, 2012). The listening test consists of three sections namely: classroom instruction,
short conversation, and academic listening.

Data Collection

In this study, the participants were spread in 8 different parallel classes. To obtain the required data, the researchers
came to the participants’ classrooms to distribute both questionnaires and to conduct the listening test. Overall, the
researchers took three weeks in the data collection process. Metacognitive awareness questionnaire was distributed in the
first week, followed by the listening test on the second week, and self-efficacy data collection in the final week.

Data Analysis

In analyzing all quantitative data and in dealing with computing manner, the researchers were equipped with a statistical
software called Social Package of Social Science (SPSS) 21.0 and Microsoft Excel 2016. Prior to performing the
correlational analysis, the normality of data distribution of the obtained data was tested utilizing Kolmogorov-Smirnov
with Lilliefors significance correction. This process was undertaken since it affected the correlation formula to use.

Table 1: Test result of data normality distribution using Kolmogorov-Smirnov

Kolmogorov-Smirnov? Shapiro-Wilk

Statistic  Df Sig. Statistic  Df Sig.
Listening test .097 264 .000 .970 264 .000
Self-efficacy .084 264 .000 .983 264 .003
Metacognitive .066 264 .007 .989 264 .048

A. Lilliefors Significance Correction

The result of the normality test, as shown in Table 1, indicated that the data of the three variables were not normally
distributed (p < 0.05). This condition led the researchers to utilize Kendall Tau-b formula in finding out the correlation
between variables. In determining the correlation between variables, the researchers applied standards of coefficient
correlation as shown in table 2.
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Table 2: Standard of coefficient correlation

Coefficient Correlation Degree of correlation
0,00-0,199 Very Low Correlation
0,20 — 0,399 Low Correlation

0,40 — 0,599 Moderate Correlation
0,60 - 0,799 High Correlation

0,80 — 1,000 Very High Correlation

In order to know the contribution magnitude of the variable, correlation contribution (R) formula R=r? x 100 was used,
in which R refers to coefficient determination and r refers to coefficient correlation. The result of the analysis illustrated
the percentage of coefficient correlation determination of the predictor variable that shared with the criterion variables.

FINDINGS AND DISCUSSION

Prior to presenting the correlation between the three variables, the following is the result of the descriptive analysis (see
table 3).

Table 3: The descriptive statistics of students’ metacognitive awareness, self-efficacy, and listening test

N R Min Max Sum Mean Std. Deviation  Variance

Metacognitive 264 40 56 96 19977  75.67 7.372 54.351
Valid N (Listwise) 264
Self-Efficacy 264 40 46 86 16482  62.43 7.745 59.988
Valid N (Listwise) 264
Listening Test 264 25 2 27 3310 12.54 5.148 26.500
Valid N (Listwise) 264

The table displays that the mean of students’ metacognitive awareness score (N=264) is 75.67. The lowest score is 56,
the highest is 96, and the data interval is 40, which mean that there is a lengthy gap between the highest and the lowest
scorers. Regarding the students’ self-efficacy, the table points out that the mean score is 62.43 and the standard deviation
is 7.745, indicating that the data was well-spread as the mean score is higher than the standard deviation. The range
between the lowest to the highest is nearly twofold, 46 to 86. In addition, the mean score of students’ listening test is
12.54 in which the lowest score is 2 and the highest is 27 from a total of 29 questions. Although the data is well-spread,
the interval between the lowest and the highest is definitely lengthy, 25 points.

The Magnitude of Metacognitive Awareness Contribution toward Students’ Listening Comprehension
Achievement

The result of Kendall's tau-b correlational analysis shows nearly no correlation between students’ metacognitive
awareness and their listening comprehension achievement (see table 4).

Table 4: Correlation between students’ metacognitive awareness and listening comprehension achievement

Listening test Metacognitive

Correlation Coefficient 1.000 -.014
Listening test Sig. (2-tailed) . .753
Kendall's tau_b N 264 264
Correlation Coefficient -.014 1.000
Metacognitive Sig. (2-tailed) 753 .
N 264 264

*. Correlation is significant at the 0.05 level (2-tailed).

Table 4 exhibits the Sig. (2-tailed) value is 0.753, greater than 0.05, which means no significant correlation between
variables. It also shows that the correlation coefficient is -0.014 (r= -.014) in which, according to the correlation
coefficient index, the two variables have a very weak negative correlation. In other words, in this study, students’
metacognitive awareness plays nearly no contribution to their listening comprehension achievement. It is not the most
determinant factor in achieving listening proficiency.

This finding supports and at the same time is in contrast to previous studies. A study undertaken by Astini (2017)
revealed similar results in which metacognitive awareness did not have any correlation in influencing the listening
comprehension achievement of senior high school students (r = .101, p = .332). This is corroborated with an argument
that other factors affecting students’ listening comprehension are concentration, topic interest, attention, expectation, and
sufficient knowledge (Khalifa, as cited in Astini, 2017). In addition, Wang and Treffers-Daller’s (2017) study reinforced
that vocabulary size is the strongest predictor of learners’ listening comprehension, followed by general language
proficiency, while metacognitive awareness is less important.
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On the contrary, the result of Travakoli, Shahraki, and Rezazadeh’s (2012) study revealed that learners’ metacognitive

awareness was positively correlated to their IELTS listening score (r=.398, p=.001). This finding was amplified by

previous researchers illuminating that metacognitive awareness plays an important role to regulate students’ listening

skills since it had a positive correlation with listening skill performance and gave benefit to the learners to complete the
task (Li, 2013; Sahragrard et al., 2015).

Correlation between Listening Self-Efficacy and Listening Comprehension Achievement

To what extent students’ self-efficacy contributes to their listening comprehension achievement can be noticed via table
5. The Sig. value 0.015, as the table reveals, indicates that the first variable is significantly correlated to the second one.
In other words, the higher the students’ self-efficacy is, the higher their listening proficiency is.

Table 5: Correlation between students’ self-efficacy and their listening comprehension achievement

Listening Self-efficacy

test
Correlation Coefficient ~ 1.000 105
Listening test ~ Sig. (2-tailed) . .015
, N 264 264
Kendall's tau_b Correlation Coefficient ~ .105 1.000
Self-efficacy  Sig. (2-tailed) .015
N 264 264

*, Correlation is significant at the 0.05 level (2-tailed).

Regarding the magnitude of the contribution, the value of correlation coefficient 0.105 (r= 0.105) indicates that students’
listening self-efficacy plays a very weak or low contribution to students’ listening comprehension achievement. This is
in contrast to previous studies conducted by Lestari (2017) and Mills, Pajares, and Herron (2006). Lestari (2017)
uncovered that students’ listening self-efficacy had no significant correlation with listening comprehension achievement.
In addition, Mills, Pajares, and Herron’s (2006) inquiry involving 95 college students in the French listening course
setting revealed that listening self-efficacy didn’t have any significant correlation with listening proficiency. However,
the result of the present study corroborates Kazemi, Khodabandehlou, and Jahandar’s (2013) finding indicating that
students’ self-efficacy and their listening test achievement had a high and significant reciprocal relationship. The result
of Kazemi, Khodabandehlou, and Jahandar’s (2013) study and the present study support Bandura’s (1994) theory stating
that self-efficacy level has a positive line or positive bond with people activities.

Multiple Correlations between Students’ Metacognitive Awareness, Self-Efficacy, and Listening Comprehension
Achievement

The data below answers the question of whether students’ metacognitive awareness and listening self-efficacy
simultaneously have a significant contribution toward their listening comprehension achievement.

Table 6: Multiple correlation between metacognitive awareness, self-efficacy and listening comprehension achievement

Mode R R Adjusted R Std. The Change Statistics
| Square  Square error of the R Square F df df2 Sig.F
Estimate Change Change 1 Change
1 .187%° .035 .028 5.076 .035 4738 2 261  .010

a. Predictors: (Constant), Metacognitive, Self-Efficacy

The significance value (sig. F Change) 0.010, as pointed out by table 6, indicates that both metacognitive awareness and
listening self-efficacy significantly correlate with listening comprehension achievement simultaneously. The coefficient
correlation (R) 0.187 signifies that the magnitude of the bond is very weak. It is also clear that r obtained is greater than r
table (r= .187 > r 200= 0.138) representing that both variables simultaneously correlate to students’ listening
comprehension achievement.

Compared to the result of previous studies, the present study supports a study by Kaya (2017) suggesting that students
with high self-efficacy beliefs and listening strategies tend to have high achievement in their listening comprehension
performance. In addition, a study by Ghonsooly, Khajavy, and Mahjoobi (2014) revealed that self-efficacy and
metacognition are positive predictors in affecting individuals’ performance (p=.001).

CONCLUSION

The result of the current study is in contrast and at the same time corroborates the previous studies conducted in a
different cultural setting. In this study, students’ metacognitive awareness does not make any significant contribution to
students’ listening comprehension achievement and students’ listening self-efficacy has a very low correlation with their
listening comprehension achievement. Furthermore, students’ metacognitive awareness and their self-efficacy, when
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they are correlated simultaneously, showed a very low relationship with their listening comprehension. In short, albeit
the magnitude of the bond is low, the reciprocal link between variables does exist.

Taking the results of the current study into account, the development of students’ metacognitive awareness and self-
efficacy should be part of a teacher’s intent. This is because a growing number of studies supported the notion that
metacognitive awareness and self-efficacy for listening can be increased through classroom instruction. An approach
such as the use of e-portfolios could be adopted to develop metacognitive awareness (Altiok, Baser, Yukselturk, 2019)
and degree of self-efficacy might be enhanced by activities that provide the opportunity for adult students to verbalize
and talk about the strategy they implement (Graham, 2011). Teachers’ feedback concentrating on strategy use is a
determinant aspect in substantiating learners’ concept of how listening proficiency can be restrained.

LIMITATION AND THE STUDY FORWARD

This study took place in a micro-scale context, i.e., a state Islamic senior high school. Therefore, the result of this study
is not adequate to generalize the contribution of metacognitive awareness toward students’ listening comprehension
achievement and their listening self-efficacy in a different context. In addition, the findings of this study might be
influenced by other unidentifiable factors, such as learning styles, intelligence, or previous background knowledge. It is
recommended that future similar studies could be conducted in different education levels, or in the culturally and
geographically different school contexts.
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