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Abstract

Purpose of the study: Reflective practices are considered very important and influential for teacher training and
professional development. This study was conducted by using a narrative perspective. The main aim of this study was to
explore the role of reflective practices in building teacher educators’ professional lives. Their stories were explored to
understand what is needed to become an effective teacher educator.

Methodology: The current research involved six teacher educators from GCETs selected purposively as research
participants. Semi-structured interviews were used as data collection instruments. Teacher educators who have a
minimum of ten years of experience were interviewed. After gathering stories, the researchers build categories and
themes from interview data. The narratives of teacher educators were reconstructed through analysis and discussion.

Main Findings: The findings of the current research reveal that reflective practices can play a very effective role in the
professional grooming of teacher educators. The effective use of reflective practice tools is significant in building these
practices. It is implicated by the study findings that novice teacher educators and future teacher educators can learn from
the experiences of experienced teacher educators.

Novelty: This research will help the administration to know about problems that teacher educators face while using
reflective practices. Future researchers can be helped to explore the ways that how the reflective practices-related
challenges and problems can tackle. Moreover, how the reflective practices of school teachers and college teachers can
be made more effective.

Keywords: Reflective Practices, Teacher Educators, Professional Development, Narrative Perspective.
INTRODUCTION

Reflective practices in teaching ensure an additional, accurate, and significant condition of teaching and reinforce
performance to teachers to engender change in to improve their teaching practices. It plays a vital role in the professional
development of teachers (Colognesi, Deprit, Coppe, Nieuvenhoven, Marz & Hanin, 2021; Gay & Kirkland, 2003;
Impedovo & Malik, 2016; Rolfe, Freshwater, & Jasper, 2001; Schon, 1996). Through reflective practices, teachers can
improve their self-knowledge and can consider their performance (Abell, Bryan, & Anderson, 1998; Akbari, 2007; Gay
& Kirkland, 2003; Yanuarti & Treagust, 2016). Therefore, it is recommended that teacher educators should reflect on
their teaching experiences and should have the capability to use this information generated from self-reflection to
increase their professional learning. Reflective practices are the practices of teacher educators through which they can
analyze their experiences of teaching by thinking and rethinking before, during, and after class activities (Korthagen,
2004).

Teacher educators should be very much committed to their professional development, and reflective practices are very
important for the professional grooming of teacher educators. Reflective practices develop skills like logical thinking,
decision making, and metacognition (Zahid & Khanam, 2019; Goodley, 2018; Bahr, 2016; Avalos, 2011; Cooper &
Olson, 1996; Adler, 1991). Reflection on teaching is frequently mentioned as a fundamental practice for personal and
professional development. Roots of reflection are in the glorious work of Dewey. About 100 years ago Dewey
introduced the concept of reflection in his great work known as How We Think (Dewey, 1933). Dewey is the most
frequently referred thinker in literature written on the role of reflection in students learning and teacher education. He is
considered as an originator of the concept of reflection, as a philosopher who introduced reflection as a source of
learning. He described many modes of thinking that are valuable for learning like consciousness, imagination, and belief.
The concept in which he was more interested in the reflection (Kember, Leung, Jones, Loke, McKay, Sinclair, Tse,
Webb, Wong & Yeung, 2000). Reflection is a process that provides the learners deeper understandings of their
experiences, at the base of which they can find connections to the other experiences and enhance their learning, and
moves towards achievement of their goals and desired ends (Krishnamurthy, 2007; Mason, 2012; Jones & Jones, 2013;
Sahin & Usta Gezer, 2014).

Things expected from teacher educators are that they should be self-aware and reflective. They should always be
involved in refining their knowledge through the reflection of their practices. And thus, they will work for promoting
thinking in trainees as well. Teacher education and teaching are very challenging and sensitive activities (Johnson
Cooper, Cartwright, Donald, Taylor & Millet, 2005). And because of the challenging and social nature of teaching,
teachers are committed to their profession emotionally and personally and they enjoy their work. It is pretty evident that
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the challenges and problems that teacher educators face every day of their professional life, demand from them to reflect
continuously on their teaching experiences and find solutions for the problematic situations.

Student teachers develop professional competencies and get knowledge of teaching from teacher educators. Teacher
educators are guides for trainee teachers (Lunenberg, Korthagen, & Swennen, 2007). Therefore, it is crucial to explore
the approaches of teacher educators they use to train future teachers. Teacher educators use a complex combination of
techniques and strategies to teach student teachers (Postareff, Katajavuori, Ylanne, & Trigwell, 2008). Reflective attitude
and experience play vital role in professional grooming (Kolar & Dickson, 2002; Yost & Mosca, 2003; Freese, 2006;
Amobi, 2006; Rahimi & Weisi, 2018). Bullough (2008) argued that if the experiences of the teacher educators are
explored and written in a way that reflects the reflective practices of teacher educators, it will work for future teachers to
guide them.

LITERATURE REVIEW

The concept of reflective practices and reflections is rooted in the work of great philosopher John Dewey (1933). He
described that reflection transpires while an individual faces a challenging and confusing situation (Almusharraf, 2020).
The views that when professionals are involved in thinking about what they are doing and how they are doing, they are
in the process of reflection (Farrel & Kennedy, 2019). Reflectivity is a dialogue of thinking and doing through which
professionals become more skillful. Reflective practices help the professional to develop themselves professionally,
helps the learners to learn more effectively (Pardo & Tellez,2015). Many studies have been conducted on the
relationship between professional development and reflective practices (Korkko, Ammala & Turunen, 2016;
Kimmelmann & Lang, 2019; Akcan, 2016; Muradkhania & Shirazizadeh, 2017). Through reflection, professionals
analyze their feelings of what they did, evaluate their experiences and make judgments (Reis-Jorge, 2007; Kayapinar,
2016).

Reflection plays a critical role in the ongoing learning of professionals. As a result of using reflection, professionals
become self-governing and self-directed (Jesper,2003; Toom, Husu & Patrikainen, 2015; Bradbury, Fitzgerald &
Connor, 2020; Lianshenko, 2020). Bartlett (1990) views reflection as a process that enables practitioners to think broadly
and work for more significant goals. Teachers become responsible and self-evaluators when they become reflective
practitioners. Lieberman & Miller (2000) argued that reflective practices, reflections, and reflective inquiry are processes
of professional and personal development.

Reflective practitioners have some characteristics that differentiate them from others; they are open-minded, responsible,
self-aware, and more responsible (Farrell, 2008). Reflective practices have many benefits when used by practitioners.
Branch & Paranjape (2002) pointed out that through reflection, the professionals get the awareness of their weaknesses
and strengths, they face the challenges with a broader outlook and better understand the possible solutions of problems.
Through reflection, teachers can better understand their professional deficiencies and work for areas of improvement for
their professional grooming (Holewik, 2020). So, professionals can use reflective practices to improve their teaching, by
raising questions on their teaching experiences consciously (Brockbank & McGill, 2007; Sahoo & Pany, 2020).
Reflective practice has also been employed via tools such as diaries, narrative reflections, and mentoring meetings.
(Hussein, Jamal & Sadi, 2020). To expand the superiority of education, it is a need to develop the excellence of teaching,
and for this, teacher educators may involve themselves in the reflective practices that make them mindful of their
strengths and weaknesses and they can train future teachers effectively.

This study used the narrative inquiry method to explore the influences of reflective practices of teacher educators on
their professional grooming. Teacher educators play a vital role in the training of future teachers (Afghani & Ferdeowsi,
2015). Reflection works as a tool of professional development; it is a process of learning from experiences and getting
guidelines for future practices (Ukrop, Valdemar, & Nahyba,2018). Akram and Hassan (2018) described that
experienced teachers reflect on their teaching practices throughout their professional life. They apply sets of different
methodologies to solve their problems. Future teacher educators can get benefit from the experiences of expert teacher
educators. So, this research may be helpful for future teacher educators to understand the worth of reflective practices in
professional life.

The research questions that guided this study are:
o How the use of reflective practices played a role in building teacher educators’ professional lives?

e What do the narratives of six teacher educators reveal about the significance of reflective practices in their
professional lives?

METHODOLOGY OF THE RESEARCH

The primary purpose of the present study was to have an in-depth understanding of the experiences of teacher educators
about the use of reflective practices in their professional lives, so the nature of this study was qualitative. The essential
characteristic of qualitative research is that researcher attempts to understand, how people construct reality at the base of
their experiences (Merriam, 2002). Within the qualitative framework, researchers found that narrative research would be
a suitable methodology for the current study. It enabled the researchers to answer the research questions of the study.
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Narrative research allowed the researchers to understand participants’ experiences about reflective practices and the
impact of these experiences on their professional lives. The basic premise of narrative research is that human beings give
meanings to their own experiences and narrative researchers use stories to investigate the ways human experiences the
world (Connely & Clandinin, 1990). Narratives may take many forms: oral, written, or visual, to provide insight that
befits the complexity of human lives (Josselson, 2011). Essentially this is a focus on how individuals ascribe meaning to
their experiences, especially (Cortazzi, 1993). That’s why researchers selected narrative research design as the primary
purpose of the present study was to explore the experiences of teacher educators about “reflective practices and their
professional lives”. The researchers wanted to bring the experiences of teacher educators about reflective practices to the
forefront.

A significant reason for opting narrative approach for the proposed research is that individuals love to tell stories of their
life experiences. In narrative studies, researchers attempt to explore how humans experience the world and collect data in
the form of narratives (Clandinin & Connelly, 1990). As in this approach, the researcher does not see reality with the
lens of objectivity and certainty (Baguley, Findlay & Kerby, 2015). So, in narrative research, the reality is constructed by
the experiences of the narrators (Pinniger & Daynes, 2007). It gives an in-depth understanding of the phenomena to the
researcher (Creswell, 2012), as narrative data differs from the data that is gathered from other sources where respondents
have to choose a response from given options (Polkinghorne, 1988). That’s why this methodology seems suitable for
current research as the purpose of the proposed study is to have an in-depth understanding of the effectiveness of
reflective practices, to understand the challenges and problems teacher educators face while using reflective practices in
their professional lives in the light of the experiences of teacher educators.

Participants' stories are considered the primary source of data collection in narrative research, so the participants play a
more active role in narrative research. It is research with people rather than on people (Watson, 2014). The narrator in
narrative research is very active and is the pivot of the study (McALPINE, 2016). The narrative studies empower the
research participants (Garvis, 2015). Through their narratives, the participants give meanings to their experiences and
reveal themselves (Butina, 2015). In narrative research, the researcher communicates the participants’ stories with rich
layers of information to a larger group of readers (Wang & Geale, 2015; Andrews, Molly, Squire, Corinne & Tambokou,
Maria, 2008). Researchers followed the criteria given by Riessman (2002), according to which narrative researchers
should try to hear as many voices of the participants as possible. Therefore, the researchers need to share the narratives
constructed from interviewed data with the participants for member checking, so that if some details are missing in the
narratives can be expanded by the participants (Polkinghorne, 1995). So, the researchers followed all necessary measures
to ensure the trustworthiness of the narratives.

Learning about people and their lives within the context in which they live is one of the main aims of qualitative
research. When interpreting human behavior, qualitative researchers emphasize the importance of considering various
aspects of the environment, including physical, ethnic, historical, ideological, and gender aspects (e.g., Bruner, 1990;
McAdams, 1993; Polkinghorne, 1988). In the current study, the researchers used the three-sphere context model
introduced by Zilber, Tuval-Mashiach & Lieblich (2008). Three contexts, according to Zilber, Tuval-Mashiach &
Lieblich (2008) are the immediate inter-subjective relationships (the moods, intentions, and motivations involved when
telling a specific narrative; and the relationship between interviewee and interviewer), the collective social field context
(relates to the socio-historical context), the broad cultural meaning systems (webs of meaning that reflect cultural themes
and beliefs). The current study focused on immediate inter-subjective relationships where the interviewer and
interviewee relationship matter as the researchers are teacher educators themselves, so there is a strong bond between the
researchers and research participants.

Researchers selected six in-service teacher educators of Punjab purposively. In the first stage, the researcher met sixteen
teacher educators and prepared their profiles, and after that, only those teacher educators were selected who have a
minimum of ten years of experience as a teacher educator and who can give rich information. Another reason for which
these participants were selected was that they were open to sharing their experiences. At the time of the study, all these
participants, five of whom were females and one was male, were working in different institutes of teacher education.
Participants were given pseudonyms that were used throughout the study. Following is a brief description of the profile
of each participant.

e Zara: Zara has been working as a teacher educator for ten years, and before starting her job as a teacher educator,
she was a school teacher. Her qualification is M.Phil. Her subject is Urdu. She is a very dedicated teacher educator.
She enjoyed her job as a teacher educator and said that as a teacher educator, she learned a lot. She said that her
students’ feedback is a source of inspiration for her.

e Saima: Saima has been working as a teacher educator for ten years and before joining as a teacher educator, she
worked as a subject specialist in a high school. She is an M.Phil. scholar. She got several pieces of training as a
teacher educator from British Council. She said that she loves her profession and performs her duties full of
dedication.

e Fatima. She has been working as a teacher educator for sixteen years. She is an M.Phil. in English. Her story is very
vibrant as she has vast experience of teaching. She joined the profession of teaching as EST (Elementary School
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Teacher), then worked as SST (Secondary School Teacher), then joined as SS (Subject Specialist). Throughout her
career as a teacher, she continued her studies. And now working as a teacher educator for sixteen years. Overall, she
has been in the field of teaching for thirty-five years. Despite her age and health issues, she is a very energetic and
passionate learner who wants to learn more and more.

e Faria: She has been working as a teacher educator for eleven years, before working as a teacher educator she served
as a subject specialist for twelve years. Her qualification is an M.Ed. Her overall teaching experience is twenty-three
years. She said that she always has an excellent relationship with her students and always takes feedback from her
students. She said that she always tried to deliver something up to date to her students.

e Saira: She has been working as a teacher educator for twelve years and worked as a subject specialist for two years
before joining GCET. She is an M.Phil. in Education. She is a very passionate teacher educator. She said that she
always wants to see her students well motivated and ready to learn. For that purpose, she invites motivational
speakers from time to time to talk with students.

o Ali. He has been working as a teacher educator for ten years and also served in different private schools for five years
before joining as a teacher educator. He is an M.Phil. in Education. He said that he has a strong habit of preparing
portfolios and always shares his teaching experiences with his senior colleagues and gets feedback from them. That
helps him a lot.

The researchers used one of the most commonly used data collection tools in narrative research: semi-structured
interviews (Altan & Lane, 2018). Rather than a set of strictly pre-determined questions, the researchers used a more open
format to prompt participants to share their experiences regarding reflective practices. Researchers took additional field
notes to account for additional information that could not be digitally recorded. Two in-depth interviews were conducted
with each participant. Each interview lasted from one to two hours and was recorded with the permission of the
participants. The first interview was related to the reflective practices-related experiences. After conducting the first
interview, the researcher transcribed the interviews. Researchers reviewed each interview separately. At the second
phase of the interviews, the transcribed interview data was shared with every participant for member check, and further
deeper details and information was being collected. Participants reviewed the transcribed data and then shared the more
specific information about reflective practices they use that were missing, and they could not share at the first phase.
Then researchers visited the participants a third time for the following purpose: to obtain participants' feedback and
review on final reconstructed narratives. The researchers selected the following major themes at the base of the
reconstructed narratives of the participants: learning from experiences, reflective practices played a role in professional
grooming, reflective practices help to modify teaching practices.
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Figure 1: Visual model of research design
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DATA ANALYSIS

For data analysis of the study, researchers kept one thing in mind that what do the narratives of participants tell about
their experiences related to the reflective practices. Narrative analysis is different from the other types of qualitative
researches. A significant characteristic of narrative analysis is restoring or reconstructing the narratives of participants
(Creswell, 2012). Researchers gathered the stories from research participants about their experiences, analyzed the
stories for key points, and then rewrote the stories in chronological order. Researchers followed the three steps of
reconstruction of the narratives i.e. after conducting interviews, at the first phase, audio-recordings were transcribed and
re-transcribed, to complete the initial coding, transcripts were coded by hand, using line by line and incident to incident
techniques and additionally field notes were being used to produce six narratives. Initial codes were made after
transcribing the interviews, and then by keeping in view the emerged categories and themes, the researchers construct six
narratives (Gay, Mills & Airasian, 2012). Researchers first construct the narratives, then at the second phase of the
interview discuss those narratives with the participants. Then deconstruct those narratives in the light of the feedback of
the participants, and then reconstruct the narrative; by gaining more details in the second interview (Josselson, 2011), as
construction and reconstruction of the narratives in narrative research is an ongoing process (Clandinin &Connelly,
2000). So, the researchers in the current study followed the pattern strictly. Then researchers compare the six narratives
to discover consistencies and inconsistencies in the narratives.

N
Constructing six teacher educators
narratives

J

\ L ] )
Defining significant rfelective
practices experiences through

member check

Exploring categories and themes

Restructuring the narratives using
categories and themes

Figure 2: Process of narrative data analysis

FINDINGS

The analysis of the narrative data revealed that the participants’ reflective practice-related experiences consist of three
major themes: learning from experiences, reflective practices played a role in professional grooming, reflective practices
help to modify teaching practices. Learning from experience refers to that the teacher educators learn from their own
experiences. When teacher educators reflect on their practices, they learn a lot. All participants said that their reflections
on their work played a crucial role in their professional grooming. Professionals use reflective practices to improve their
teaching, by raising questions on their teaching, consciously (Brockbank & McGill, 2007; Sahoo & Pany, 2020).

The results of narrative data explored that reflective practices played a significant role in teacher educators' professional
grooming. The analysis of the six narratives showed similarities in participants' responses about self-evaluation/self-
reflection. All six participants said that their self-evaluation played a vital role in this professional grooming as, through
self-evaluation, one can come to know about his/her strengths and weaknesses.

o | think self-evaluation played a significant role in my professional grooming. If you want to give your best to your
students and positively change them, you want to attain your goals, and evaluate yourself (Faria).

o | think self-evaluation works a lot in my improvement as a professional (Saira).

o | always think; about my shortcomings and mistakes that I should not repeat next time. | always learned from my
own (Fatima).

¢ | have a habit of writing reflections about my own teaching experiences. And then I plan accordingly (Ali).
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o | always think about my previous teaching experiences and the things that make me dissatisfied. | feel it should not
be like this, then | change my teaching (Zara).

When the teacher educators were asked about reflection in action, their responses indicated that they were involved in
the practice of reflection-in-action somehow. They all agreed that sometimes reflection-in-action is necessary to keep
your students with you and get them involved.

¢ Hum sometimes happens like this we have to change our strategy, and it brings improvement (Zara).

e Yes, it becomes need sometimes. By keeping in view, the mood, motivation of the students, you need to switch on
other activities and techniques (Fatima).

e Yes, | always do this according to the class situation (Faria).
e It becomes essential sometimes (Saima).
e Yes, it is my practice as | have to see the students’ moods (Ali).

Analysis of the narrative data revealed that all six participants get involved in reflection on action.

When they were asked about it, they said that it is very imperative to reflect on your previous teaching experiences. At
the base of it, you improve your future teaching activities (improve your lesson plans, enrich the course material, and
improve strategies of teaching).

¢ It happens, it makes a difference, and sometimes | experience that if I do not do this and do not think about the class
after finishing it, then that weakness remains the same (Fatima).

o After delivering some lessons, you feel happy and satisfied and sometimes you are not confident after class (Saira).

e After leaving class, when | think that | could not do justice with my students, then | feel discomfort in my heart
(Faria).

o After class, | always think about my performance, whether it was good, productive (Saima).

e Yes, | always do this. It is automatic, like the process for me. I think about the positives and negatives of my teaching
(Al).

o [always do it. I recall after class that how I started today’s lesson and how | delivered the main content, and how |
ended up in the class (Zara).

Analysis of the narratives of teacher educators revealed that teacher educators use different types of reflective practices
for their professional grooming.

o | take feedback from my students that what should | do for your better understanding and sometimes, | discuss my
teaching-related experiences with my colleagues (Fatima).

¢ | have a habit of developing a portfolio. I collect all the material that | have used for teaching and then reflect on
that (Ali).

e No, | am not in the habit of it. | take notes of the things and discuss them with my colleagues; it helps me a lot
(Saira).

o Not diary and reflective journal as such, but I am in habit of taking short notes for my guidance (Ali).

Fatima and Saira said that they share their teaching experiences with their colleagues to have feedback and guidance. Ali
said that he always develops portfolios and writes a reflective journal for his guidelines and improvement. And as
discussed at the start of the analysis, all six teacher educators firmly believe in self-reflective practices, and this is
considered very significant for professional grooming by all six participants.

Teacher educators shed light on some challenges they face while using reflective practices. According to Faria and
Fatima, these challenges were lack of communication, multitasking, lack of responsibility, and time management.

o | think time management is a big issue in this regard as you have to spend more and more time (Faria).

e Time and multitasking. As we are busy in many places, then it becomes difficult to manage it. So, | think the
administration should play a role in it and should distribute responsibilities by keeping in view the workload of the
teachers so that they can concentrate on their teaching. Sometimes it happens that reflection is not possible daily
(Fatima).

DISCUSSION

The findings of this study hold worthwhile/practical implications for practice for teacher educators, as the results of the
study explored that the reflective practices played a significant role in the professional lives of teacher educators, so
teacher educators should be encouraged about the use of reflective practices. Further training should be provided to
teacher educators to use different kinds of reflective practices as analysis of narrative data indicated that teacher
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educators use only a few types of reflective practices as portfolios, students’ feedback, peer feedback, and self-reflection;
there are other tools of reflection as well those can be used very effectively such as diaries, narrative reflections, and
mentoring meetings. Additional tools are peer observation, student feedback, audio recording, peer coaching, action
research, reflective journals, and video recording (Lee, 2005; Hussein, Jamal & Sadi, 2020). But most of the respondents
did not use all these reflective practice tools.

The findings of the study explored that reflection in action helped teacher educators a lot in improving their teaching.
Reflection is a process that provides the learners deeper understandings of their experiences, at the base of which they
can find connections to the other experiences and enhance their learning (Krishnamurthy, 2007; Mason, 2012; Jones &
Jones, 2013; Sahin & Usta Gezer, 2014).

The study explored that colleagues’ feedback, students feedback, portfolios, and self-evaluation are practical tools that
can play a role in the enhancement of teaching competencies as reflection is associated with ongoing learning that is
resulted in the development of the professionals who are self-governing, trained, and self-directed; in fact, reflection is
related with the enhancement of motivation among professionals to improve their professional skills and to fill the gap
between theory and practice (Jesper,2003; Toom, Husu & Patrikainen, 2015; Bradbury, Fitzgerald & Connor, 2020;
Lianshenko, 2020). Teacher educators use reflective practices in different situations according to their needs and
improve the teaching-learning situation as reflection occurs when an individual faces a challenging and confusing
situation (Almusharraf, 2020). Analysis of the teacher educators’ narratives explored that teacher educators face
problems while using reflective practices. They reported that time management and multitasking is a major hindrance in
the use of reflective practices. The administration should take necessary steps to facilitate the teacher educators in this
regard.

CONCLUSION

The finding of this current research shed light on the effectiveness of reflective practices among teacher educators. This
study will be helpful to enhance future teacher educators’ understanding regarding the worth of reflective practices in
teaching. Moreover, this research will give awareness to teacher educators that there are several reflective practices other
than peer feedback, students feedback and portfolio preparation, which can be used effectively. Novice teacher educators
and future teacher educators will learn from the experiences of senior teacher educators. This research will help the
administration and policymakers to understand the problems that teacher educators face while using reflective practices
so that teacher educators can be facilitated.

LIMITATION AND STUDY FORWARD

The current study was conducted to find out the reflective practices of teacher educators and to reveal the significance of
reflective practices in the professional lives of teacher educators. Further studies based on different methodologies can
be conducted to explore the way, that how the reflective practices-related challenges and problems can be tackled.
Moreover, studies can be conducted to find out the reflective practices of school teachers and college teachers, in this
way, different insights may be gained about the effectiveness of reflective practices.
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